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-I-n“( The aim of this booklet is to provide information and advice to Early Years
Halton Professionals in Halton who would like to know more about supporting a
child's Speech, Language and Communication.

Introduction

Being able to understand is an important part of any child's speech and
language development. When children are very young they learn the
concrete aspects of the world they see around them, and then gradually

learn to understand concepts outside of the 'here and now'.

Being able to understand is key to understanding lLanguage, we need
Llanguage for all aspects of our life.

What's that?

The ability to understand and
comprehend spoken language
that you hear or read.




TALX Comprehension

Take a moment to think about your typical day. Consider the different times
throughout your day when you need to have understanding of language.

Reading a
magazine or
newspaper

Comprehension is part of a wider inter-connected communication system

Speech Sounds

Environment Expressive Language

Play

Understanding

Social Communication Attention & Listening

Memory



TALK Communication

Pyramid
Speech Sounds

Phonology

Expressive Language
Words, Vocab, Grammar,

Syntax, Semantics V'
Listening & Attention
Memory

—————Play, Interaction,

Comprehension
Understanding,

receptive language

Cognition
Food, warmth, Eye Contact, turn
affection, secure taking, intentional
attachments communication,

gestures/pointing,
motivation, joint
attention

Comprehension is a VITAL part of our complex communication system.
We need good understanding to do EVERYTHING!

A difficulty in this area has a big impact on other parts of the
communication system and our daily lives.



TALX Situational

Understanding

Children can often seem to understand instructions without having to
actually know ANY words at all, this is because they are understanding
the routine/situation that they have experienced lots of times before
rather than the language.

"Get your coat on and find
your shoes, we’re going to
the shops™

"Stop what you’re
doing and come
and sit on the red
carpet please”

Recap of Language
Development
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0-8 months

DISCOVERER

9-13 months

COMMUNICATOR

12-18 months

FIRST WORD USERS

18-24 months

COMBINERS

2-3 years

EARLY SENTENCE
USER

3-5 years

LATER SENTENCE
USER

Typical Development

Pre-verbal

Pre-intentional

Situational understanding

Understands conversation noises, intonation
and gestures

Object Permanence

Actions, social situations, gestures, intonation
some words in situations they have experienced
before

Responds to own name

Cause and Effect (important for Later verbal
reasoning)

One key word - even without visual cues
Names of familiar objects and people
Starts to understand body parts

2 key words

Simple instructions (without situation clues) ‘kiss
teddy’

Pictures in books ‘show me the lion’

Simple questions ‘where’s your blanket?’

2 and 3 part instructions near to 3 years
Early concepts developing from: big/Little to:
colours, in /on

3 part instructions, leading to complex 4+ part
instructions

Later concepts - under/behind /in front,
before/after/later, Why and because



TALKT Concepts

Concepts are words that are hard to describe. Concepts help children to
understand direction, position, location, humber, quantity, sequence,
attributes, dimension, size and also similarities and differences.

It is important to have a good understanding of different concepts in order
for children to be able to follow instructions and to be specific about what

they are talking about.

For children to use concepts in their spoken language, they must first have
a good understanding about what these concepts are and what they

mean.
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0-1 YEAR

2-3 YEARS

3-4 YEARS

4-5 YEARS

\‘l’/
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Summary : Development of
Comprehension

using babble and SINGLE WORDS
understanding situations and simple
instructions

putting 2 WORDS together
understanding 2 key words/information carrying
words (ICWs) in a sentence

putting 3 WORDS together
understanding 3 key words/information carrying
words (ICWs) and CONCEPTS

putting 4 or more WORDS together, can use
grammatical structures

understanding complex sentences with 4 or
more key words/information carrying words
(ICWs) and LATER CONCEPTS
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Information Carrying Words
(ICWs)

Receptive language

Number of words a child must
understand in a sentence in order
to follow it. Not the number of
words in a sentence.

Information Carrying Words (ICWs) are.......
e Number of choices in a phrase/ instruction
e Words that carry meaning.
o Essential words

Understanding the principle of information carrying words can make us
more aware of the linguistic demands placed on children.

Adults can therefore modify their language to support children more
effectively and provide a good structure to support the development of
communication skills.

Careful manipulation of ICWs can result in a gradual precise and
measurable increase of language load.

Information Carrying Words
Derbyshire Language Scheme
(Knowles and Madislover)
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Information Carrying Words

(ICWs)

é )

&

. &

@ /
0
Where is the spoon?
1 information carrying word

\ J
é )

Show me the ball on the table

3 information carrying words
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Information Carrying Words

(ICWs)

Sy

o _®

Show me teddy in the little box

3 information carrying words

D

\ J
~
Where is the shoe on the bed?
3 information carrying words
\ J

10
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Information Carrying Words
(ICWs)

~N ¥
OO

Show me the lady walking

2 information carrying words

AN

Who's running?
1 information carrying word

¥

11



TALK

Halton

Information Carrying Words

(ICWs)
é A
Show me the girl

NO information carrying words
\ J
( A

A
guig
—
Who's got no hat on?

1 information carrying word

\ J

12
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Information Carrying Words
(ICWs)

A je
e @

Where's the girl climbing the Ladder?

3 information carrying words

Show me the big ball

2 information carrying word
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TRLK Factors affecting
comprehension

Factors that can affect comprehension

Auditory Memory Exposure to vocabulary
Listening and Attention Hearing
Learning ability (cognition) Visual and auditory distractions

The number and difficulty level of

Internal distractions i : ;
concepts in the instruction

Having a difficulty understanding can make adults feel anxious, upset,
frustrated, cross, confused and embarrassed.

It’s hardly surprising that children may demonstrate some unwanted
behaviours too.

Always check understanding if a child is very passive or acting out their
frustrations in a physical way. They might be hiding a difficulty
that is hard to spot.




TALK Blank Levels

Blank, Rose and Berlin (1978) created a questions framework which breaks
down different types of questions into 4 achievable steps we call 'blank
levels'.

Blank Levels can be used to outline the types of questions and instructions
that can be used at varying levels of complexity and language demands.

Why use Blank
Levels

To know the types of questions and directions a child
understands and should be able to answer

To understand a child's verbal reasoning skills
To ensure realistic expectations of a child's comprehension

To help modify our language to make sure the questions we
use are at an appropriate level for a child

To develop a child's verbal reasoning skills by working on
the next level

To manage issues around behaviour more effectively

16
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Level 4

Level 3

Level 1

17



TRLKT Blank Levels:
example questions

18



TALK | Blank Levels:
Practical Example

Halton =
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Halton - Blank Levels:

Practical Example

’Wf m I X

Homecorner
Roleplay Area

20
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WellComm
Section

Section 4

Section 5

Section 6

Section 7

Section 9

Blank Levels and
WellComm

WellComm Screening Question

‘Give me the plate and ball’
‘Where is the broken cup’
“Where do we eat dinner? '
'What do you do with a pencil'

‘The frog is sitting...’

“Can you think of something that flies?

'Why is the little girl crying?

“Why do we wash our body? (more abstract why
question)

“This girl is sad because she dropped her ice
cream”

“Mummy says ‘get your skates on’ who is she
talking about?

'It’s Sam’s birthday and he has a birthday cake.
What will he do next?

%’Well(:omm

Blank Level

Level 1

Level 2

Level 2

Level 2

Level 2

Level 3

Level 4

Level 4

Level 4

Level 4

Level 3

2



TALK Main points for

supporting Blank Levels

Target with questions
slightly above their
ability, alongside
questions they can
answer

Incorporate into the
daily routine

Scaffold, visual Use child’s own

supports, role play to 9 experiences
reinforce

22



TALK Strategies to support children

to answer questions
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TALXT Using Visual

Supports

Visual supports help with:

» Choices

» Behaviour expectations

» Knowing what'’s going to
happen

» How to do things
independently

» Difficult situations

e Changes to routines

» Unexpected events

* 9

25
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Visual Supports

A visual timetable is a sequence of symbols, pictures or photographs
that represent activities to show children the likely routine
throughout the session.

The visual images are usually displayed in a linear fashion, either
vertically or horizontally.

=
~ 7

Choosing time Tidy up time

Visual timetables can be used for individual children or whole
groups. They can benefit all children as they know what to
expect.

Visual schedules are a sequence of pictures/photographs that break
the activity down into smaller steps (e.g. washing hands).

A f 8
Ll ESRE & K

Turn on water Put soap on Wash hands Turn water off

A 'Choice Board' is made up of
photographs/symbols showing the choice
of toys and resources available. 'Choice
Boards' can benefit all children. Look for
opportunities to present choice in every
teaching routine.

26
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Visual Supports

Objects of Reference are objects that are used to communicate meaning in
the same way as words and pictures. They can be used to represent
anything we want to communicate: people, places, activities, events, etc.
For example, a spoon to convey the message that it is time for dinner.

4 '

<~

dinner

Use Objects of Reference when children are not abe to understand
pictures to help make choices, understand routines and join in.

Now Next

Visual cards on a key ring or
lanyard enable you to show a
child a picture/ photograph to

support their understanding
Use 'Now and Next boards' to

increase the child's involvement
and build their confidence.

Once the child is confidently using
the 'Now and Next Board' you may
wish to introduce a 'Now, Next and

Later Board'. |
d} i

o)
— on
g

27
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Strategies

Please refer to the following
EYFS Pack: Foundations for
Understanding and EYFS
Pack: Language and
Listening. If you do not have
copies of the packs please
contact

7 ChatterBug

" Speech and Language Therapy

Foundations for Language and
Understanding Listening

\‘i

NARRATIVE THERAPY

What happened

The
End The End

BLACK SHEEP
PRESS 28




TALKT Strategies
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TALKT Top Tips

Remember the 4 S

Say LESS

Stress - emphasize

SLOW

Show

The
g Hanen
Centre®

30



TALK Top Tips

Top Tips for supporting children to develop higher level understanding

E{E v Play ... ’ : ‘

E{ ——  What to do... ‘

E{ — » Verbal memory games
“I went to the shop and
e Use STRETCHING | bought”...
vocabulary e Use categories “ | went
« ADD an IDEA to what to the zoo and | saw”
they say e Songs that have a

memory element (e.g.
Head Shoulders Knees
and Toes, One finger one
thumb keep moving,

The Music Man

e Increase the number of
ICWs you use

e Move to a higher Blank
Level

Role of the EY
Practitioner

o Assess: Wellcomm ¢ Wait and see/ do

e Observe nothing
 Support strategies ¢ Oﬁfe.r your personal
e Interventions opinion

» Stretch and Challenge
» Seek advice

e Share with parents

e Collaborate

31



